The studies presented in this book argus that exploring the grammearical
systein outside the cormmunicative flow erables stwdents 1o develop
clearer knowledge of ihis system. and 1o becorne niare effective in their
language vise,

“This approach is the outcome of research revolving amn-nr‘- ihe rolz of
'me‘tahmgunsuc kmowledge in learning how to wilie. Secording wo e
search; ngua;ge usé and metalinguistic activity ae mﬁe dependent.

tarmational debate on the effecs of ZrAMIRAr (msTuction of
tiog s “sldillls has been donwinated by an gverly camsal z_]ppmfww wwhich
1g:tmre.> Core’ c@nsLderaimns stch 25 the teaching procedurss that we use?
to reflést Uipori the grammiar system ia the dassmvm zipd the way we
.cc'ncepmuahse this system.

This book highlights the need o encoursge siudents o cngage in
mietalinguistic activity, in which vexbalisation and data manipulaticn
shotld __plav a key zole. It alse ampbasises the imporiance of
snceptualising the grammar systern as an organic entity resviting from
e integration of form, meaning and the hatenticn of the speaker.
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of the retrospeciive msage of the nresent tense

iy

ameng primary schoel students

Mariona Casag

Unitversiint de Vie-Universitat Central de Cotalwya

Iﬁ@‘@ductﬁ@m

The study presented i this chapter is based on the verb as a grammatisz]
category thet articulates the teroporality of linguistic witerances. The vark
is am-extremely complex notion that structres the szpressiom of e
hrongh the systerm of verb tenses. This system: enables us to situate evente
by taldng the moment of utterance as a point of reference. However, the
relationships and time meanings that verbs are capable of expressing arc
-mrultiple and intertwined.
© From the educational standpoint, the intsinsic complexity of werss
~mazkes this grammatical notion a subject that is difficult to grasp in all
ts dimensions {morpkolegical, semsantic, synfactic and pragmatic.
Regarding the sysiem of verb icnses, schools have primarily focuzed
-on morphological comterie and an basic dine distinction {past-praserd-
future) and have barely examined the reladonship between verb forms
and their vsages. In the case of the present tense, knowledge i primarsy
chool is met constructed upon the nsages associaied with this verb tenss.

. This stody s based on two hypotheses. The first is that stadents’ explici:
- Imowledgs of the present t2nse mainty stems from 2 simplification at scheo!
swhich identifies this verb tense solely with expressions of simultare
with the speech act. This simulianeous meaning, which indicates & matot:
etween the tdme of utersnes amd the time the situation oecirred, iz
considersd the core or protoiypical usage of the present tense and iz the
usage that distinguishes it from the other two basic tenses (past and firmrs).
The second hypothesis posiis that the nnivecs! identification oF
the presem: temse with the mesnent of the utterance may Jead stadssis
o comiradictory sitvations when they are faced with other usages of
he present tense that ars commeon in spealkers’ evervday usage. In e
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perspective of cognitive linguistics (Cuenca and Hilferty, 199%), these
meanings are the non-canonical usagss, such as the habitual, timeless,
prospective and refrospective meanings of the present tense.

This study precisely encourages a coguitive conflici (Giordan,
1996) to arise which forces students to come to terms with these non-
canonical usages following a teaching-lezrming strategy that underseonss
the importance of examining the language through problems and taking
it as an object of reflection (Camps, 2009; Fisher, 2004). To this end,
this study demonstrates that, in order to help students vnderstand that the
present tense is also used to express usages other than simultaneity with
the speech act, the learner must reflect on these other uses. In this study,
refection is promoted through a teaching activity that revolves around
interaction (Milian, 2005).

Therefore, the objective is twofold: first, to encourage students to
refiect on the usages of the present tense; and secondly, to discover how
they come to recognise and imderstand these non-canonical usages. To
achieve the first objective, we confront students with some non-canonical
usages of this verb tense, while the second objective is atiained by
analysing the dilemmas that students run into, and the strategies they use
to overcome them.

*In this chapter, we share the exploration of 2 non-canonical usage of
the present tense, specifically the retrospective value (praesens tabulcre)
based on the following four research questions:

(1) What knowledge of the retrospective meaning of the present tense
do students have?

(2) What kinds of strategies do they use to discover this meaming?

(3) How is knowledge of this mesning constructed?

(4) What is the relationship between usage and reflective knowledge
of this meaning? -

The chapter is divided into five parts, which describe the theoretical

framework (part 1), the research methodology (part 2}, the results

(part 3), the conclusions (part 4) and the teaching implications detived
from this study (part 3).

Linguistics

This field is approached from a threefold parsp;ecﬁve: the descﬁptjve
facet of the linguistic system, the acquisition of this system by children,
and the expression of the nofior of tme in lznguages.

From the standpoin: of deseriptive Hnguistics, the retrospective usage
of the present tense s a derived usags of this verb tense that can ﬂae_ Foand
" in all grammars. For example, Graméiics del eatald CONLETIPOrani sta‘tlas
* fhat the presem: “can be used in past contexis in sitvations n which ths
. reference time is stimated before the spesch act” {Pérez Saldanya, 2002,

system, in the sense that morphologiczlly it hes no t'lme' markers, that :.ae
o preseat can function “exiensively and take on the meaning of the mz;rl;ec;
T time™ (2002, p. 26193, such as the past in the oase of the retrospectivs
usage. )

With regard to languzee aconisition, this study is based onthe ea‘mh-ss?i':
studies on how children acquire the notion of time (Plaget, 194]-6)‘, bzt i
-is situated within the seoiocultural perepestive via the comiributions af
Tartas {2009). &ocording to this peyebalogist, ahﬁ]lﬂdren tempgmaﬂ_ise d}ns;_
" experiences through langnage in accordance with both thelr cognitive
development and the social construction qf time meanings used by
adults. . R

With regard o the exprassion of temporality m:: Iiam}guf'iges, Klein {26@
asserts that langnages have developed at least six devices to bempaare'uij;f
anchor Ungnistic witerances: verb temse, mozpho]@gpcal aspect, llefca
aspect (these first thres have to de with the grammatical cam?goryﬁoif e
verb), temporal adverbials (Kgin, 2009, p. 64}, temporal particles (Klsiz,
2009, p. 623, and disconrse principles.

Finally, to build 2 bridge berwesn linguistics aLr‘xd tra'auc];’nﬁng, fhis shud
also encompesses the contributions of cognitive ]mgmstzcg (Lamgaolj.w;
1987; Cuenca and Hilfsrty, 1999} whkich enable ns to examine the ROt
of the present verb tense from the point of view of its usages baﬂtseﬁ
the prototyps theory, ranging from the provetypical usage (srmuﬂms .{
with the spsech act) ‘¢ non-cancnical usages {the other usages of ths
present tense). '

Theoretical framework of the research:
From Hnguistics to language teaching

The theoretical and conceptual framework underpinning this study
revolves around two main fields: linguistics and teaching. The former uses
linguistics and psycholinguistics to take the verb and tense as subjects of
study while the latter takes the notions of verb and tense as subjects of
schoel teaching and learning,

Teaching

Precisely becanse they are compley notions, bofrh‘verbs and vert
tenses are teaching contents that are difficult o deal with mthe claserooi:.
From the teaching standpeint, this research is based on a variety of s‘md
on teaching verbs in primary school, particuiarly in the ﬁ:amcqp}zpm;_
tradition, which somroborate the somplexity of verbs as the sublect of
teaching-legsning.
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These previous studies claim that verbs are dealt with at. Tlh{e: RC‘L.I.V.I'iLj" desigined is wphcid i plasuing insttmctiomelh sequences
from a multidimensional perspective, stretching beyond morpho; i
constraints and thus also encompassing the semantic, symtactic
pragmatic dimensions of this notion (Gourdet, 2010; Lepoire-Ib
Sautot, 2009; Vaguer and Leeman, 2005; Vaguer and Lavieu, -
They also state the need to bear in mind the students® initial lan
“knowledge, which should serve as the point of departure for new lé
at school (Beaumanoir-Secq, Cogis and Elatouf, 2010; Dourojeazii
Quet, 2007).

With regard to the prescriptive framework, the studies have
that the imaportance and complexity of verbs does not translad
the- pmmiuent presence of this grammeatical category in the curi
contents of primary school in Catalonia (Decret 142/2067). Nor ¢
way verbs are dealt with in textbooks, primarily from a morphold
petspective, help to reveal the full dlmnensmns of this notion {E%J
2010).

Educators’ interest in rethinking how %o deal with verbs at st
is part of an avenue of research that underscores the need to de
kind of pedagogical grammar (Taylor, 1993; Zayas, 2004; Nadé
Fisher, 2006) that entails reflective teaching and learming whick
both linguistic knowledge and usags. According to these refer
research is also based on studies on classroom interaction in-
dialogue among peers and with adults (Mercer, 1995; Mondada,;
can. become a means through which knowledge is constructed.
study, we consider interaction and metalinguistic activity as ley ek
in the construction of grammatical knowledgs (Milian, 2005). f ﬂne \'17@’0 sen’lzemes iz Ihﬁ retrcspactme d1spllacemeut of the c“*c—: ef fl:ﬁ

wation, analysis, mampma’tnon and verba.wsatlom by studen:
ha‘rarn,ernmc by banb gruwda:ﬂu onhnguage usage follazrnm OIS

nEstoT ﬁem and m@bms@ their desire to discover how the ele TS
nz snalysed work” (3. 26).
The m%trucﬁmu device umtjl\ mv c@nsis‘ss of different oral'l au:‘tﬁ'r' ti =5

f-teﬂts) tha; pamgmt fﬂ'ne ge of &‘erﬂnt usa.ges of the T[JIF“S«.@I iense
e_p:utotypncal the ‘7'1_. eless, rarosp&, v@ :mdl the retrospeﬂ*mw- ;

: {1¥ T the 135% ceniury, Columbus discovers America
{2} Im 195%, manking reaches the Mocn
]Baotth senﬁence“ sh«aw z mlsma‘tf*l ﬁetm,em the tnme of the cu‘:mruﬁ

pmmz&y, seulcm,e taﬂses *"Jlalce “in the 115“‘ cen‘tury"’ WhnLe e
2) “in 1969 In lbot]]m cases, the time of the situation is sxpwess
hircugh temporal modifiers, namely prepositicnal phrases that serve
ircumstanﬁ al corenlements of tinie.

" From ths mﬂth@duﬂogw* standpoizt, all the conversations taah arcss
in the msimc’:mai Gmr'ce we adelon- deu:L iranscnbea, sagm& sl

Design and methodology of the research

This research is envisioned as a multiple case study that exp
the recogpition and understanding of the usages of the presest
by 86 schoolchildrem im a semi-natural setting (at school but outside
the classroom), in which an oral educational intervention is undert:
in pairs with the discursive aid of the researcher. The participant
19 pairs of 37 grade stedents (8-9 years old) and 24 pairs of 6*
students (11-12 years old). They all study at three state primary schoo
Catalonia (Spain), and Catalan is either their I.1 or L2.

The verbal imteraction that develops in this instructional sitwatf
serves as the basis of the objective analysis; specifically, through
conversation we observe how the construction of knowledge tkes p
in this specific situation. In fact, the same activity also generates refles
leading grammatical knowledge (the actual subject of analysis) to emir
from the exploration of language in use (Foutich, 2010).

e xeseaurclme“ opens and slosas t}:c:ouwh hrﬂr m]le as the managar o7 The
coumrse of the comversatiom. Table 1 below shows am axamju}lu :
“segmentation of semtence fll\ {*In the 15 oenpury, Columbus dizoo
‘America”™) based oz a convearsation with one pair of students:!

In the conversation cxoompts preseutad, the quotes that start with the 1stier “F
the resesrcher; fhs ones beglnniag with the other letters comrespond to the iz
pesudonyms of the studente {in the case of the palr shown in Table 1, pair 25,
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Table 1. Segmentation of the comversatiom on sentence (1)

Recogmition of the retrospsctive usage of the presaus len

differemi episodes but to record what kiné of responses are elicited, thay
18, to account for the ]lmowledge that the pairs dhspla.y and their ability

fo reflect on gremumar. For this reasen, we followed a codification: and
open categorisation procedure based on the dialogues, which enablas 1z

to deseribe the siategies used by the students to resolve the cogoitive
- gonflict in-sentences 1 and 2. The codification yielded the fullowi

2) Morphologicsl strategy. Imterpretation of the tempora] meani:g
of the verb hased on its rmorphology.

Semamtic stratesy. Interpretaiion of the temporal meaning of the
verl based on the semantic information in the temporai modifisr.

World knowledge or srperiemtial strategy. Iﬁterprﬁ’wt'e: o
the termporal meaning of the vers according to the pairs’ world o1

experiential knowledge.

Metalingmistic strategy. Imeinetamn of the temporal mearifng
of the verb based on the pairs’ _nLetralmgmsmc reasoring, Thig

il
!

strategy {25 explained in the sestion below) is generated by |
can gene*m) the emergence of other strategies or the relat oﬁ:up

among them through mteraction.

. Resulgs

im pair 25 (6% grade)
N. |Title of the Excerpts within the episodes
. |episode
U |Recognition of |1, M: “Inthe 15% century — Columbus discovers America™ -
thetime of the |2, R: When does that happen/
situation - 3, P:Past)
' 4, M:In the 15% centiy
2 jIdentification of |5. R:How do you know that it's past- Paula/
the time modifiers |6. P: Becanse we’re no longer in the 15% century\

7. R: 'What century are we in/

8. PandM: The 21

9. R:And is this before or after nowy’

10. P: Before\

11. M: Afver\ I mean- the 15" centmry is before - right\ Before)

3 |Identification of |12. R:Right\ And is there a verb in thiy senfence/
the verb in the 13. M: Yes- discovers\
sentence

4 |Recopnition of  |14. R: And when doss discovers happen/
the time of the 15. P: Now\,
uilerance

5 Recogpition of |16, M: Now::: Mm:: Hey\ ({laughter)) (S seconds)
the cognitive 17, P: I mean it’s a question like in the first text weve read::
conflict

G |Strategies to 18. M: That means that if you say a verb in the present might
resolve the it- depending on the other words- might it also be past-
copnitive confiict present and futre/

19, R: Wow- this question yo're asking is very interesting\ It
could be- right/ Why do yon say that- Miquel/

20. M: Because we've seen the other texts- somettmes they
have the verb in the present and:: but:: but it means the
pasth

21. R: Wow:: s0- what we said before- that the present means
now- it seems like that isn’t abways {Tue- right! What do
you thinl/

22, M: N\

23. P: Because part of 2 sentence could be in the past and
another part in the present’

24. M: And then- that’s right- in theory you should know it
from- from:: with from the other past of the sentence\

23, R Ah- wow- good job\

This section explores how the pairs recogniss and justify the mus:
between the tme of the situation, mezning the dme of the events narraiz:
- (in the past, znchorsd by the temporal codifiers) and the time of the
| utterance, meaning the tme when the events are narrated {whice i¢
expressed in the ]p‘e:sem tense) based on the conversation about the
sentences. First, ws show whai strategies the students use o
the time of the uiersnee, snd based on that we analyse how s
in third and sixth grade resoive the cognitive conflict entailed i
mismatched times,

When faced with the researcher’s question to ascertain wheter e
pairs kmew what tense discovers is in {sentence 1: “In the 152 sz
Celumbus diseovers America”), a request the researcher makss
early rns of the m‘:versammn the most noteworthy ﬁmdmg, i
there iz not 2 singie 3¢ grade pair that says that the verb is in tine pis

With regard to the categorisation (based on the segmentation into
episodes), the purpose is mot solely to classify the respomses to the

and M is Miquel). Pairs 1 tolgaxemS’dgrade whille pairs 20 to 43 are in 6% grade.
The teenscription criteria are an adaptation of Payraté (1996) (cf. Casas, 2012, ozuhm]

208

tense; insizad, all the paivs stick with Jnﬁ' iime of the situation {serz:i
strategy), which is why they believe thet discovers is in the past. T 12
illastrated below with pair 7:

1 Tyamples of cash simategy are ilustrared in the faliowing seetion.
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Table 2. Example of the response of a 3" grade paix (semantie stratesy)

Recogrition of the vetrospactive usage of the present jevis

: fFéﬁn' Eucerpt {semtemee 2)

Pair . [Bxeerpf (sentence 1)

7 . |17.:R: What verb is it/
3 . |18. §: Discovers\
119, R: Very good\ And this vert —when does what this verb describes
| - happen/

|20. 8: Im the past
21. R: How do you know/
22. 5: Because:: because now they say 2000 and beve thers’s a eenturyl
23. R: But what does discovers mean/ '
24. 8: That America had been discoversd)
23. R: And discovers is in the present- in the past or in the fuurs/
26. 5:1n the pasfi
27. M: Right- in the past\
28. R: Definitely/

: 3] 7. T et

& B-Isthere a verd in this sentenes/

3. R Whar verk is it/ !.
9. F: Regches\

16 R And what is reqehes/
11. T & ver® in the present tamse’

12, T Mot |

{iorphological kmowledgs) leads some $% grade pairs to prioritise
time of the otierance over the Gme of the sitwation, while in the 3¢ gza
‘pairs this knowlsdge is not yet manifastsd. [ndeed, in both seniencs 1 and
‘sentence 2, we can see that being questionsd about the werb forme
‘discovers and recches prompts no confiick in the 3 grade pairs. Ad

29. M and 3: Vesh

_ In contrast, many of the 6* grade pairs mma.]ly state that discovers 14
in the present tense, as seen in the example below, meaning that the verl

tense is what anchors the sentence (morphological strategy):

Table 3. Example of the response of a 6% grade pair
{merphelogical strategy)

pairs believe that the verb iz in the past; that is, they do not peroeivs
the verb iz morphologically in the present form.

that the verb is in the present tense even though the semtence ref :
the past, which can lsad to coguitive confiict: clearly both semiencs 1 2nd

Pair | Excerpt (sentence 1)

with the question: “What verb tense is discoversireaches?”), thess

43 11. O: Discovered- the present discovers and the fiture will discover
(6™ [12. R: So when does it happen/

13, O Nowh

14, A:Now

15. R: Now/ Columbus discovers smerica mow,

16. A: Ves- becanse of discoversl .

The same holds true in sentence 2 (“In 1969, mankind reaches the
Moon™); that is, not a single 3% grade pair believes that reaches is in
the present, nor is there any 6® grade pair that claims that reaches is in the
past. This is illustrated below with two examples, one from the 3¢ grade
{pair 2) and one from the 6* grade (pair 34):

Table 4. Example of the responses of 3™ and 6% grade
pairs i semtznce 2

Pair  |Excerpt (semtemce 2)

2 10. R: So in what tense is- this verby/

(@Y |11. N: In the past:: Because iff that happened in 1969:::
12. G:1guess it’s in the past

219

" Therefore, it seems toat kuowledge of the verb parsdigm

In contrast, some of the 6° grade peirs stomble upon ths d“""""fﬂ_f_l\ﬁ

Cci

senfence 2 are anchored in the past through the temporal medifiers “in fhs
15% centory” {sentence 1) and “in 1989 (sentence 2). If the pairs analysz
the verb form in iselation (which is what the researcher asks them o

correctly idsntify that the verb is in the present tense find this incompaiitis
with the time of the situaion. Therefors, it seerms that the 6% grade siodencs’
knowledge of the presemt temsz is basicaily morphological (from
standpoint of its usages, they identify this verb tense with the simmitanacus
meaning), and this knowledge is what leads them to cognitive conflict {ihe
aforementioned incompatibility). To vesolve this conflict, we have to ceg:
with the following question: How did the pairs resolve the incorpacisi;
between the semantic information from the tzmporal modifiers and e
morphological information expressed by the varb tense?

Below we discuss the course of conversations 1o resolve the cogaiiivs
conflict, first in the 3¢ grade pairs 2nd then in the 6% grade pairs.

Course of the conversaions in the 3 grade pairs

As mentioned shove, in e initial conversations the 37 grade paiv
believe that the ver forms discovers/irenches ars in the past tenss .
in these pairs, there is nitiaily no condict because they do not realise Tt
the verb form: is in the present tense, and thersfore they find no mismatch
between the time expressed by the verb form (time of the utterance} and
the “time expressed in the sentence” (itme of the situation). When s
researcher pushes the conversation further to fing out whether they reaiiee

21t
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that discovers or reaches is in the present tense (posing the coguifs
conflict), the majority of the pairs confirm that the sentences are iri
past by focusing on the temporal modifiers (that is, they prioritise
semantic strategy). '

Below are two excerpts that iltustrate how the 3" grade pairs reasom
The first shows the sivategy they used to make both times match {the tir
of the situation and the time of the utterance), while the second illustrzi
the fragility of their morphological knowledge.

Example 1: Semantic manipulation

Once they become aware of the conflict, that iz, once the comversati
has made them aware that the time exprassed by the verb does not ma
the time expressed by the temporal modifier, some 3* grade pairs try:
resolve this mismatch by making both times identical. The pairs ty’
make the two times match by suggesting other temporal modifiers, tha

is, by semantically manipulating the sentence. Below (Table 5) is

conversation of a 3% grade pair who displace the time of the uiterance 15

the time of the situation.

Table 3, Example in which 2 3 grade pair displaces the Hime

of the witerance te the time of the sitaztion

Eair| Bxcerpt (semtence 1)

34.
35.

36.

3 118, R: And discovers- what verb is that/
(3 |19. T: Discovers:: discover\

20. C: To discover something!

AN
22. T: To find something!
23,
24. C: (3 seconds) In the past
25. R: In the past/

26.
27,
28,

29.
30.
31.
32.
33.

R: But::

R: What tense is it i/

C: (55.) Yes- in the past- because it happened a few centuries agot

R: What would it be fike in the present/

€1 Int the present- nowd “In the 21* cemtury Columbus disco. .- uh- in the {58y
In this cemtury- Colnmbus diseovers Americat In s century\

R: But isn’t that the same verh as in the previous sengence /

T: Yes- because it"s the oppositel This is present ((thirking)) (55}

C: What do you mean- will discover! Will discover is future\

Tr When someone discovers something- we say “he has discovered something:;
C: We've discovered an invention to not- to not::

T: In the past it would be “in the 15 century Colurnfius discoverad Ameriea™
R. So- this sentence I gave yon isn’t right “in the 15 century- Columbus
discovers America™/

T: It is, t00-you can say it both ways\ If you wart to shortes it mare- You can
say it like the sentence~ but if youre a scholar and you want to say It perfectly-
you ¢an say “in the 15" centiury Columbus discovered America”™
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In the excerpt sbove, sines the studenis initially believe that z:fa'sw:pei*::
is i the past (hwm 24), the researcher 313‘1{,3 nthsm to say the scntfnw:
in the present {tum 27). When Carles {C) ties to do so (tum 28 ”,.Erﬂ"
tealises that he has to change the ismporal modifier and introduce the
demonstrative this in its deictic finction to make the sentence pressnt.
What this manipulation revesls is tat be is wying to match both t]_‘fl@’
by modifying the element of the sentencs that was not in the pregen::fhf
témporal modifier). Despite tis manipulation, the researcher points theix
ttention (turn 29} to the fact that in the sentence that Carles has m‘a.de,th*
verb form discovers is ine same as in the initial sentence (Which they had
‘said was im the past). Toni (T) then soswsrs (turn 30) that the senmmge letga:;;
Carles made is in the present, walike ths researcher’s sentence, so ot &
laims that the change in the temipors! medifier “in the 15% century™ to i
this century” turns the past tense sertence into present.

In any case, at the end of the conversetion the students admit th,a
the semtence can ke safd using both verb tenses {present and past), bor
Toni’s last comment {forn 36) indicates that he believes tt_Lalt the senteres
is mare cerrect in the past tense. From this excerpt, it is worth neting
that the pair manipulated the temporal modifiers, that is, _the sema:aqg
materizl of the sentence {instead of the m@zphmogncal‘ma’teml) to resals
the conflict that was bronght to their attention. Likewise, at the beginn i
of the conversation, the pair iries to resolve the probiem oy semanmcg_l;_}v-
exploring the werb {tums 20 and 22). Therefore, # seems that for this

‘reason, and beeause they manipulate the sentence using the temmpoxal
-modifiers, semantics prevails over morghology.

Excomple 2: Morphoiogioa! fragiiity

The sevond exampie reveals the Fragilicy of the merphological stratogy
in the 39 grade pairs. Pair 2 (Table &) starts with the conviction tluai
discovers (sentence 1) is in the past, and af the end of the FOHVGE‘S&LT#OIE:
keeps the pricrity of the tree of the sitoation, afier having revesled
weaknesses in the morphological zzgument.

Table ¢. Example of 2 3 grade pair that shews the fragility
of iheir morphologicsl knovwledge

f
Pair Fxeernt {sentemes 10 _ ]
2 6. R:And the tanse of this verb- kow is it/ What is it- present- past or furrie:
(39 7. M:Past:
8. R: Discovers is past/ |
%, G (6 seeomds) DHecovers - yas\ |
1%, R Discovers is past/ |
1. N Mo . )
12, G Docause the vast is discovered; the present is 7 discover and the frjure |
would be Fwil discovert !
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13. R: So what tense is- this verb/
114, G (5s.) Present or future
. 115, N: Or past::

- 116, {3 Shnee it says “in the 15% cemtury” it doesn’t matter i 6% in the -
presemt- past or firture- afterwards)

. World knowledge strategy

This strategy reveals some 6% grade paire’ ability to activals and
relate a body of knowiedge in crder wo resolve the cognitive condic
Indesd, socrae pairs mentioned newspapsr headlines to refer, al
vaguely, to 2 usage of the present tense that does not fit the prototypic
sage. In their effort io resalve this dilemna, there were certainly pai
hat were able o relate sentences 1 and 2 with other sentences they had
een in other so:rltema., guch as m jowrnalistic language. The szampls
elow illustrates this

In the excerpt above, pair 2 believes that discovers is in the past (fu
7 and 9), yet after the researcher’s insistence (in turn 9, Gina [G] 1
6 seconds to-answer), Nil (N) begins to guestion this (turn 11) and
Gina applies the strategy of citing the basic tense distinction (turn
The problem is that this technique ends up not working because she
it by conjugating the verb in the first person singular, and therefo
refer to the present she says I discover {tumn 12) instead of ke disc:
(which is third person singular, what she should have conjugated to
it identical to the verb in the sentence).

This means that when the researcher asks about the verb tense ag
Gina answers “present or future” (urm 14); that is, she contradicts:
she had said earlier. Im contrast, Nil is reaffirmed since he believes®
discovers is in the “past” (turn 15). In any case, in the last turn of
copversation, Gina mentions the temporal modifier to anchor the
of the sentence, as if she were trying to ignere the verb tense (turn 15
What should be underscored in this excerpt is that this pair is trying to:
the morphological strategy but it does not work because they make
basic tense distinction (past-present-fixture) using the first person sin

Tahte 7. Allvsicn by patr AT to azother use of the present
' femse Ik other cumtexis

| Paifr | Excerpt (semt: Ly
140 |22, R: This sentence- is it in the present- the past or the futare/ (7 seconds)
&% |28, L: Discovers\ i
30, F: Present\ !
31. R: I im the preseny/ :
32, F: Bight o 46 &s telling abowt i im fle preseme |
33. L Becouse it might have been written the day it was diseovered (5.} ;
Helle no- beeause then i0 wonlde’t say “in the 15 cemimry™- it would say
o day™ ;
. T: Bot v the newepapar- the newspapar- when something llke that
happens- it says:: they say it e this- they say it lilee this:: in the

LF&)
ks

(I discovered —1 discover—I will discover) and therefore it does mot resols 15 gﬁiﬁﬁ;@d Whet do you mean/

which tense discovers is in (the third person smgulaur) This indicates’ 36, F: Well- | mean I don’t lmow if #'s Tights:

at least in Gina, the morphological strategy is not consolidated and thix 37. R: Go ahead- go ahead::

in fact, she does not speak accurately about the notions of past, pres _ 38. F: Well- newspapsre- in their headlimes- sy something like: “Coblombms: |

and future.

Recapitulating the 3« grade pairs, we have seen that the cognitiv
conflict does not emerge readily because they fail to notice that discover:
is in the present tense, and once they reslise this, they do not have soli
enough strategies to resolve the mismatch between the time of i
sifuation and the time of the utterance. Still, we should recognise the
ability to manipulate the sentences, even if just on the semantic level (s
is, scarcely addressing the formal level). "

diseavers America™- &8 I ok, I Jdow’t know::
39. L: As ifit wers happaning rowh
40, ¥: Yenh- that’s i As if it were happening nowt As if semeone were writing
it mow A i Columbus kad diseovered Bt right mowr \
4]. R: But this sentence we've just read- do you like it/ (45.) What do you think,
that it’s good or bad/
42, F: Tr's gnadh Yeah- it°s goodh i
()
34, F: Buf lile i 2 boy falls- falls somewhere- amd it bappened = year age- e |
NEWERAGEr can say be fells he ol from o ol for example- but it o 4
aliso say falls- Be fwfls from & oIl |
55. L: Right- the by falls:: ke falls fium the edge or something like thet'
56. F: Right- 1 just dor’t Lnow how 1o emplnin ih

Course af the conversations in the 6* gmszfe Pirs

Regarding the 6* grade pairs, we have already mentioned that mosi
of them realise that the fime of the simation does not mateh the time ¢f
the utterance within the first few wrns of the comversation. The four mosi
commaon strategies they use to resolve the mismatch between both times
are: world knowledge strategy, semantic strategy, morphological strategy
and metalinguistic strategy.

The pzir's reasoning in the excerpt above I8 extremely Inferssiing
They kave come vpon the dilemma that the time of the situation: ds
not matck the time of the utierarce, and Francesca (F) teies to resolvs
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this by asserting that the sentence is being said by a boy in the prese;
{turn. 32). This would lead us to believe that she considers the tim
the sitisation and the time of the utterance to be identical, just as im %
first conment by her classmate, Lidia (L): “Because it might have &
written‘the day it was discovered” (turn 33). But Lidia then ends't
senténce (she wails 6 seconds before she continues) by discarding
option precisely because if the time of the situation matched the time of
the utterance there would be no temporal modifier “in the 15% century”
(turn 33).

This observation is very important, because it verifies that there is 1
confusion between the time of the situation and the fime of the utterancs
in the semse that she believes that this temporal modifier does not we;
if the time of the sitwation is the same as the time it was uttered. Frof
this reason, Lidia answers that “it would say foday” (tum 33); that i
she claims that the speaker of the sentence would use a temporal marker
that would situate the present on that specific day. However, Franceses
goes even further and tiies to explain that newspaper headlines use this
strategy (turns 34 and 38), and Lidia adds: “as if it were happening now”
(turn 35). Francesca cites a more or less realistic example (tnm 54) to try
to explain that it is common in the media to use the present tense even
if the action happened in the past. Therefore, this pair demonstrates that
they recognise the retrospective vaiue of the present through their world
knowledge (based on their observation of newspaper headlines).

Semantic strategy

The sscond strategy used to resolve the conflict prompted by the
mismatch between the time of the situation and the time of the utterance
entails prioritising the time of the sitwation. This is what some pairs do
who choose to anchor the sentence by the temporal modifiers (semantic
sirategy) at the expense of the morphological anchoring linked to the tims
of the utterance (initial morphological strategy of 6% grade pairs). The
table below exemplifies this with pair 32, for both sentences 1 and 2.

Table 8. Example of pair 32 in the conversations on sentences 1 and 2

Pair Encerpt

32 (61 14. R: So- when does it happen/

Semtence 1 15. A:Tm the pasi\ Right- in the past\

16. R: Even though the verb is in the present temse/
17. H and A: Yes\ :
18. R: So we agree that this happens::: when/

19. H: In the past\

20. R: Why are you 8o sure/

21, 1 Besause the 15™ combuyy is in the pasth
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.' (lower part) fhe smdents uitimately cencluds that the seatences =xe
“anchored im the past based on the tewperal modifier (turn 21, seatencs i)

presemt.

[yt

Recopnition of the retrospecitive usage of the preserd is=as

Péin' RExeerpt . :i
2 (6™ 8. R:So what verb tenee is reackes! r
Semtence 2 15, A; Mow ((avghing)) )
: 14. B: Wait- hey\ So what is heppening/ “ \ |'
15. A: Manlind:: Thmnzes (@arghing) if it°s not now it’s this yeart

|

|16, E: What do von mean/ {45.) How could we explain it- that/ (P
. “wien does it happan: now or in the past/ X
117. H: Umpn:: in the pastt Yeo (3s.)\Ves- baeanse of the year rizhtt .

In the table gbove, in both sentzace 1 (upper part) and senisoce

“turn 17, sentence 2}, However, what stende out is tlant in settencs 2_, Alwn
{A) realises the incompatibility 2nd tries to solve it by making the s o5
the siiustion match the time of the witerance (wm 15). However, Hsc
-(H) brings up a new argurent about e temporal modifier, which e ;
up being e key to temporally anchoring the sentence. Y@t_ ve ahosld
underscore the fact that in both sentenee 1 snd sentence 2, this pair daes
not assign 2 past mezaing to the present; rether they simply chocss w
consider the sentences in the past beeause of the influence of the temporal
modifiers. in fact, thiz ie a rather common dynamic in the pairs, windck
'highﬂﬁghﬁs the difficulty of conceptualising the retrospective usages of the

Morphological strategy

The 4t grade pairs alse used z tird strategy to n@soh‘& M
incompatibility betwesn the time of the sitwation and the time of
utterance, which consisis of maldug both times match, We have alrzad
mentioned that this resonres was zlse wsed oy the 3™ grade pairs, bt i
the 6* grade pairs we can note that the pathway 1aad1’11_1g fsl;ac o iz
converge is based on morshelogy and not on semantics like with e
grade pairs. This is iMustrared with pair 35 (Table 9), who shift the
the utterance o the thre of the situation in sentence 2 a8 & way of mak
the information from the verb compatible with the temperal modifiers:

o=

Talle 2. 6% grade pair whe shifis the time of the utlerazce

to the firze of the sitraticn
Pailr |Ezcerpt {sentence 2]
35 W “In 1969- manking reaches the Moen™
(& R: When doss ¥ happen/ !

J: I 15694 )

I: Wowh Presents Becauss 1 not it would say recehed) Or if not- wisd recci |
B Wowr: So- this semtence- is in the prosent/ What do you think- Jans/ !i
- Tt ie- bmt tleat meass dhat & was written im 19684 i i

o L e 0 b i

-

o)
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In the table above, Jana (J) answers the researcher’s first question by
situating the phrase “in 1969” (twm 3), but Montse’s (M) answer glij
the sentence to the present, because she conjugates the three basic tense:
(she contrasts reaches with reached and will reach, turn 4). Faced with
this morphological argument from Montse, the researcher once agzin
solicits Jana’s opinion {tur 5) and then this student changes tack =
says that her classmate is right (turn 6), expanding the answer with
Jjustification that implies that the time of the utterance matches the ti
of the situation. Therefore, this pair sees no problem with the fact that iz
verb is in the present tense and the sentence refers to the past precisel
becanse their reasoning enables thern to avoid the dilemama, since th
situate the present “in 1969”; that is, they shift the time of the utterancs
the time of the situation.

In the excempt above, Bva (E} tries to explain that the sememe
in-the past because of the temporal modifier. In fact, she stateg tha
interpretation of the verb form would be conditioned upon the pressrz& o
lack of this marker {“a year, 2 month or anything”, tum 18). The saxder:
gven cites zn exampie in which the verb could indicate a simuitansons
meaning with ne temporal modifier “Tdarie arives”, toen 18). Havier
(%) joins this sirategy and improves om i in the sense that he wams '“”'"3
that the existence of 2 L&up@ra_ maodifier ¢oes not necessarily Imply s
past; rather it can alsc indicate the fmurs (awn 19). Therefors,
conversation the students recopgnise the inmportance of the circumstanza:
complemenss in determining the time of the semtence. What also siamds
out in this pair is the inieraction: both Eva and Havier are able to reason
and try o convines each other using cxamples and arguments that e

that there aratraces of metelinguistic activity throughout the conversati

In short, from the converastions of the 6 grade pairs we cam see ihz:
- they employ a variety of sirategies, soms of which they share with s
grade pairs while others are clearly mere elaborate and show mcze £i 'm:
that the 6% grade students draw fron 2 wider body of knowledge. Des

the fact that these pairs start heavily influenced by their morph@l 1
kmowiedge, those that overcome It manage to sxplore the retrospactive
psage of the present from encther nerspective thanls to their metainguisiic
reflection.

Metalinguistic strategy

Finally, below is am excerpt in which the confluence between bof
times is resolved. It illustrates how some of the 6% grade pairs mansgs
to overcome the formal constraimt that had initialty led them to ty
match the two times. In the example below, pair 24 ends up concludin
that the sentence is in the past because of the influence of the tempe
modifier: '

Table 18. Example of a 6™ grade pair who overcome the comvergencs of
both times

Pair | Excerpt (sentence 2} Comnclnsioms

24 |7. R:Butis reaches past/

(6% 18, X: “Reaches the Moon™ ves because_

5. E: No- it depends\

10. X: Yes- becanse it is in 1969 and in 1968

11. E: Yes in front_

12, X: 1t's past \ ['s past- in 1969 And if 1963 is past

13. E: Ifthere is a number in front of it

14. X: Tt says that this year

15, E: If it’s in front_

16. R: Wait a minute- just a minute- If youw’rs both talking st the same time we?[l
get nowherel

17. X: It says that the teach the Moon that vear\

18. E: IT it says a year im front- 2 month or anything- it’s past\ But if mew you
say “Maris arrives”_

19. X: Or no- becanse now imagine that I el you- “in 20135 they fimish thai”- That
would be the future\

20, E: Weli_

21, X: Well you said that if there was something in front it was the pasty

22, E: No- reaches- I'm talking aboui that\ I'm talking about that \

In this chapter, we heve cxplored the pairs’ knmmledg@ of i
retrospective ngage of the nresent tense based or two sentences in !
thers is a cognitive comfiict between the thne of the sitmation {(anchorsd
~ the temporal medifiers “in the 5% century” and “inn 1969”) and the *
of the utterance (morrhologisally anchored by discovers and rea .
To conclude, in this section we shall mention the differences ameng the
answers from the 3@ and &5 grade pairs ang answer the research questions.

In the previcus section, we noted that mainly the 6% grade
discover the cenflict; that is, at the begi_rmiﬁg of the conversaficn |
discover the incompeadibility between the time of the simefion and ¥
time of the utterancs. In contragt, the mejority of 3¢ grade pairs &
reglise this incompatibility 2 priori because they only focus on the -
of the situation in the sense that they temporally anchor the semiens
with the information given by ths temporal medifiers and do mot =
notice that the vert forms ave in the present tepse. Im faet, threng
the conversations, weany of these 39 grade pairs mever even nod
dilemnma; that is, they contirue o assert thet discovers and resches ars

—
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in the past tense. In other words, they aftach more importance to fl
temporal modifiers than to the verbs, which corroborates that their formal
knowledge is fragile, that the semantic strategy takes precedence over
the morphological strategy and that it is apparemty difficnlt for them ti
consider the verb form separate from the comtent it expresses.

In contrast, from the very start the 6" grade pairs tend to fixate on
the verb morphology, which is precisely why they realise that the tim
of the situation does not match the time of the utterance. Therefore, they
notice cognitive conflict from the outset, And, based on this, we can gleain
from the conversations that they try to resolve the dilemma by activating
different kinds of knowledge. For example, we have seen that they refey
to journalistic lingo (Table 7), and they manipulate the sentences to try
to resolve the cognitive conflict (Table 10). More than in the 3% grads’
pairs, in the 6* grade pairs we have seen that peer dialogue (Merces,
1997) as well as mediation by the researcher (Camps, 2000) enable thery
to activate certain levels of metalinguistic activity which helps them te
construct knowledge on the retrospective meaning of the present tense.

This, then, leads to several considerations that enable us to revisit and
answer the research questions. With regard to the first question (What
knowledge of the retrospective usage of the present tense do students
have?), the results of this study reveal that the students have constructed
10 knowledge of the retrospective usage of the present tense. We have
reached this conclusion afier corroborating the two initial hypotheses:
first, the vnivocal identification of the present tense with the simultaneous
value, and secondly, the impossibility/difficnity of becoming aware
of other usages of this verb tense. It is precisely the teaching activity
implemented throughout the study that has enabled us to record the
strategies used by the students to discover the retrospective usage of
the present tense (thus amswering the second question; Waar Kinds of
strategies do they use to discover this usage?). We have seen that the four
strategies nsed are the morphological, the semantic, world knowledge and
the metalinguistic,

With regard to the third question (How is knowledge of this meaning
constructed?), the construction of knowledge on the retrospective usage
of the present tense entails overcoming the cognitive conflict, that is,
resolving the ncompatibility between the morphological information
(recognition of the verb tense) and the semantic information (meaning
of the temporal modifiers). The first kind of knowledge is the outcome
of school learning, while the second kind is more closely tied to
language acquisition processes, in which the semantic phase precedes
the morphological phase when defining time. In any event, zs already
mentioned, the 6* grade pairs’ knowledge of the verb paradigm (strictly
from a morphological standpoint, not in terms of the usages associated
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“with it) is the element that triggers the conflict, since these pairs idencify

Recogrition of the refrospective usage of the presex
= % A £

discovers and reaches as present tense vark forms, a Xind of ress

that did not emerge iz the 32 grade pajrs. The 6* grade pairs, thers
prioritise gramratical information over sementic information, prchably
beeause they notice the verb form without taking into accoums
limguistic elements that also supply time nformation (Klein, 20

Thug, the schocl strategy, whick eonstructs knowledgs of the vary

regolve the dilemma facing the pabes. In ather words, anchoring
using the morphological strategy prevents the students from dissovering
the retrospective usage of the present tense. The morphological knowlzdgs
that the students have is s0o closely focused on the verb temse (it doss et
help them to think about the other useges with which the form migh
be associated) such that it rendars them unable to advance towar:
interpretation of the verb time according to the time of the situat
meanirg that they must find this information in other temporal rmer

In comirast, using the semantic and world knowledge ezt
enables the pairs to explore & temporal anchor that does not rreas:
simultancity expressed by the prototypical usage of the present texae.
Therefore, these strategics can be postulated 2s 2 sound point of depart
for beginning to constroct kmowledge of the present tense, yat they e
ingufficient because evern though they are based on usage, they ae
logsely tied to the linguistic forms (fhey are strategies thas do no
the students to understend that the usages they explore are ax
with the same tense forz). Thus, regarding the final question (7
relotionship between usage and reflestive nowledge of this mea
the study highlights the fact that this reiationshis is not direct aud
precisely that interaction heips to conmect grammatical Enow
and lenguage nsage. Indeed, we kave seen that metalingnistic astivis
emerges from some of the conversations, which contributes to integrating
the form (present verb tense} with other usages beyond the nrotatyaical
one (specificzlly, the rexospeciive nsagsl.

113

Classroom implicstions

The above conclesions lead us to posit several classroom impliceticn:

the outcome of the two neajor reflections gleared from this study, ta

o Cartzin desply rooted conceptions of school practice actuslly

as an obsiacle for advancing towards constructing grame

knowiedge, while the intuitive mastery of certain languass |

(the result of world or sxperientiz] knowledge) have com

fore a8 a strategy that could be vsed 25 a point of departns
PTOCEss.
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iscourse (Bruner, 1996; Mercer, 1957). Starting with this premize wrould
enable the time relationships in the texts to be addressed from 3"1"-"
-perspective, ons that is less eitacked to ike :zfﬁl'b _fomas per se. h;'
ould entail envisioning orammar teaching-tearning as linked fo ity ves
“in discourse. ) 1 ‘

* Inthis semse, we would advoecats 2 pedagogﬁcai aramrmar t:at i
sstudents to construct mere elaborate grammatical 1mowﬁed1g€ u.l’l(..; .
, Vi ‘paradigm of cogaitive lnguistics. The proiotype theory (Langzs!
i 1987; Cusnca and Hilferty, 1999) ﬂﬁf&mva :cﬂmprehemsnje maci.el vl
language works that fncludes both linguistic forms and their UEAZES.
research has demonstrated that the formal pacadigm does not help stnde: :
tounderstand the different neages of verbs; ?.'amer hoth the e mfan'ra o
provided by other lingnistic elements (Klein, 2005) and the leerne: : o
knowledge (such as world knowledge, Tartas, 2009) must als;a be Ti%
-into play. Therefors, this poinis to the need 1o 1_nclude st}idem g L(Il-ﬁm
in what is being canstrucisd throughout their schoohl}g 'and 10 zr
‘both kinds of knowledgs from hindering aadlcmmdﬂc‘m{% each x
As Nadean zmd Fisker (2006} note, “I’apprentissage constitae giv:

usage, but the metalinguistic activity prompted by the interactd .
may contribute to integrating these two kinds of knowledge.

Camps (2009) notes that the grammar teaching-learning process ha

-pitfalls, we have validated that conversation avoids the roteness of scha
procedures and promotes student reflection, which is needed to deal Wil
the complexity entailed in understanding the retrospective usage of i
present tense. And in terms of the psychogenstic pitfalls, we verifisd
that students’ ability to take the language as an object of observation and
analysis seems to increase as they advance in their schooling, Thus, e

6* grade students are better prepared to reflect on language thar their 3
grade counterparts.

{p. 55). The geal is to prevent the transpositon of gu-ammamc:a.ﬂ SE c.1.
from being reduced to a shmplifsation of these contents that hinders i
gradual construction of kncwledge about these concepts.

usage of the verbs, not just their tense forms (such as in this sudy). In -
this case, school strategies fail to help students solve the problems. What -
is more, we have also seen that not only does the school strategy not
work; it can even become an obstacle to making headway in students’

construction of knowledge about the present tense,

Based on the two hypotheses, what is underscored is that an excessively
simplistic classroom transposition associztes the present tense solely with
the simultaneous value and that this simplification hinders the Ppossibiliy
of expanding the range of usages of the present tense. In this sehse, we
shggest an interdisciplinary approach to teaching-learning the verb tenses,
stnee it seems that students could make sense of the integration between
tense form and usage in other curricular areas that deal with the notion
of time (such as the sciences, the socizl sciences and cultural studies),
This effort should go beyond the notional approach (verb, tense form)
and veer instead towards discourse grammar {Charolles and Combettes,
2001), guiding the construction of the concept of fime by taking cther
areas (and other tools) into account that would confribute to students’
gaining an vnderstanding 6f this motion and how it iy represented wvia
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the teaching methodology in order to encourage learning thai is suppo
by the relationship between knowledge and wsage. This mew agp

Acoording to this pedagogical granunar, wse also note the nesd i

; . - v OF
should bear in ming the studenis” metalinguistic reasoning ability 2

real possibility of impiementing thie kind of activity in the clagsm@n? -

botl: requisites for integrating these two sonroes a:f knowledge and
towards the consiruction of an laborate lingristic system. Met
agtivity is certainfy of prime imporience in the construction of i :
knowledges (Fontich, 2510; Rodrignez Gonzalo, 2@"1-1-); thelref@r@, i
about languages should be a wore fFequern cognitive operation ﬂ'mi
classroom, In this senge, this study on the recognition and undlemltap.dm
the retrospective usage of the present tense hias shown that the_meta'l"u}i “
activity generated through interaction comiributes to 2 bstter understanding
of the connection betwesn Bnguistic forms and nsages.
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